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Classroom Observation: Tracking Questions and Responses

Purpose
This classroom observation can help teachers focus on the use of higher-order questions and the kinds of student responses they generate. 

Materials
None

Media 
None 

Topic
How to Organize Your Teaching

Practice  
Higher-Order Questions

Classroom Observation: Tracking Questions and Responses

Pairs of teachers should complete the three-stage process outlined in this tool: planning, observing, and reflecting. During each observation visit, the observer takes notes on the ongoing questions and responses generated by class instruction. In the post-visit discussion, the teachers reflect on what was observed to analyze and provide constructive feedback on what could be improved.

I. Pre-Observation Preparation

	Observer 
	Teacher Being Observed 

	Each pair of teachers should meet to discuss the following items before conducting the observation. The observer should record notes on this tool for each of the three stages of this process.

	Steps to Review
	Record Notes on Decisions/Agreements

	Review the observation tool and comment codes.
	

	Set a date and time for observation.
	

	Set a date and time for post-observation discussion and reflection.
	

	Describe the lesson or activity to be observed. Provide any other context that might be important for the observer to know.
	

	Decide if the observer will track student responses for a pre-identified focus group or the whole class.  

NOTE: If the decision is made to observe a small focus group, the tool should be modified to include observations of students at all times, not just when they are responding to a question. If the decision is made to observe the whole class, provide a class roster for the observer to help keep track of who is speaking.
	

	The observed teacher may request the observer to focus on a certain aspect of his or her teaching practice as it relates to higher-order questioning: e.g., “How well am I engaging my second-language learners with higher-order questions as compared with my native-English speakers?” “How often do my students develop their own questions to ask of the class?” or “How effective are my questions in eliciting multiple students’ explanations and student-to-student dialogue?”
	


II. Observation 

	Teacher 
	Observer 
	Class 
	Time/Period 

	During the specified observation period, the observer will take notes on all questions posed by teachers as well as the corresponding student response(s) that are elicited. The observer should also track the qualities of the questions and responses recorded using the comment codes listed in the key. Use additional sheets of the observation tracking tool below as needed.

	List of Question(s) Asked By Teacher

Record the questions asked and use the comment codes from the key to indicate qualities
	Comment 
	List of Student Response(s)
	Comment 

	
	
	
	

	Comment Code Key for Questions:

YN = yes-no question   F = factual question      FU = follow up

HO = higher-order question   # __ =  # seconds wait time given
	Comment Code Key for Responses:

A = accurate content          D = detailed explanation        E = used evidence 

O = provided an opinion     ? = student asked question


III. Post-Observation Discussion and Reflection 

	Observer
	Teacher Being Observed

	Use the following prompts for discussion about the use of higher-order questions as an instructional strategy and identify a key learning and question from this observation experience.

Prompts for Observed Teacher

1. How do you feel about the lesson that was observed? What do you think you did well? What would you have liked to change?

2. What did you notice about your students’ explanations? What did their responses reveal?

3. How many of your questions were planned? How many were spontaneous or follow-up questions? Which do you think were most effective? Why?

Prompts for Observer
4. What questions were effective at eliciting deep explanations from his or her students? Which questions weren’t as effective? Use specific notes from the observation tool to describe the quality of the questions posed and the responses provided. 

5. Were all students engaged in the class activity? Did the teacher use appropriate strategies to engage more reluctant participants to respond to questions?

Prompts for Discussion

6. Compare the use of higher-order questions that require more in-depth student explanations with factual questions that elicit only a short-answer response. What are the benefits of using higher-order questions?

7. What were gaps you noticed in the student explanations? What are ways to address these gaps and scaffold stronger responses?

8. What participation structures might be useful for improving the quality of student explanations? Why?

	Observer
	Teacher Being Observed

	Something I learned about using higher-order questions…


	Something I learned about using higher-order questions…

	Something I wonder about…


	Something I wonder about…
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